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KEY TERMS 
Please familiarize with the following terms and meaning. 

1. Assessment instruments 
Those tools that allow us to perform different assessment 

procedures such as observation of the process, grading, or 

valuation of the learning product. 

2. Collaborative learning 
It can be understood as work in small teams (3 to 5 people) and 

where each individual has some specific tasks aimed at the 

same final objective that cannot be finished without the 

interaction with the rest of the components. 

3. Competences education 
That which prepares the individual in capabilities that 

guarantee his/her incorporation into the current society, a 

changing and uncertain society that needs creative, adaptable, 

and autonomous individuals. 

4. Constructivist model 
One of the models that the school of the XXI century 

originates, and where one of its characteristics is the creation of 

knowledge by the student, the educational reflection of its 

function, and the valuation of mistakes as a learning source 

through feedback. 

5. Cooperative strategies 
Activities in which collaborative work that can be immediately 

adapted to the diversity of situations present in the classroom, 

is given even though this is not a continuous methodology. 

6. Digital knowledge 
The knowledge acquired on the network and that is created and 

shared, making information in nodules available to other users. 

 
 

7. Digital native 
Those people born in the digital and Internet age in a society 

dominated by information and the structured communication 

on the network. 

8. Group dynamics 
Group dynamics seek to explain the internal changes that occur 

as a result of the forces and conditions that have an influence 

on groups as a whole, and how the members of these groups 

react. Group dynamics reflect the set of phenomena that 

interact in personal relationships. Group dynamics acquire a 

specific value of entertainment that stimulates: Emotionalism, 

Creativity, Dynamism, or Positive tension. 

9. Individual learning 
Learning where the individual is the only participant in his/her 

own learning. In the sequences that Haller (2002) defines for 

learning, there is a first sequence known as transfer of 

knowledge where individual learning is the protagonist. 

10. Knowledge cycle 
The period of time when the knowledge acquired in concept 

form is applicable over the predominant reality. In current 

society, the knowledge cycles are much shorter because of 

constantly occurring changes. This is where the term “long-life 

learning”, or learning throughout an entire lifetime, arises. 

11. Learning to learn 
The capability to be aware of the personal way of learning, and 

being able to continue doing so autonomously once the formal 

system of education is left behind. This is one of the 

fundamental competencies in our current society considering 

the need to continue to be educated throughout our lifetimes. 



12. Management models in the classroom 
Are the different options that teachers have for structuring the 

classroom from the perspective of the role they play towards 

the students, or the application of different methodologies, 

distribution...  

13. Network society 
Called Societat Xarxa by Castells, a society whose social 

structure is built around networks of information based on 

Internet structure microelectronic information technology. 

14. Self-assessment 
Is the assessment that each individual does of his/her own 

learning. 

15. Social constructivism 
The model based on constructivism which dictates that 

knowledge is not only formed through environment-I 

relationships, but is rather the sum of the social environment 

factor to the equation. New knowledge is formed from a 

person’s own schemas that are the product of his/her own 

reality, and their comparison to the other schemas of the other 

individuals that surround him/her. 

16. Traditional education 
That which has predominated throughout the history of 

education where there is a focus of knowledge (the teacher) 

that transmits said knowledge to the learners who consume this 

information. 

17. Teacher's role 
Or the role played by the teacher in the classroom with regard 

to the students, to the transmission to or access to the 

information by, the learner, and the later transformation of this 

information into knowledge. 

 

 



 



 

[Grab your reader’s attention with a great quote from the 

document or use this space to emphasize a key point. To 

place this text box anywhere on the page, just drag it.] 

XXI CENTURY SCHOOL 
The XXI century school must provide students with experiences and knowledge appropriate to the society in which they live, 
avoiding the sudden ruptures that often occur between school and society (Torres, 1994). The new forms of communication have 
transformed language, shortened words, etc. Education must also adapt to these new usage habits and styles where multilingualism, 
mobile technologies, and collaborative work are already building reality. 
 



 



 



 



 

TRADITIONAL EDUCATION 
Traditional education is defined as a one-way communication where 
the teacher is the only transmitter of knowledge and the student is 
who individually “absorbs” it as sole, valid, and unquestionable 
knowledge. The textbook is the source of knowledge and the basis of 
an individual work methodology that has become obsolete with the 
new social, economic, and political paradigm, based on new 
technologies and on its network structure. 
 

CURRENT EDUCATION 
Information is currently within everyone’s reach and it is 
the teacher, as facilitator agent of knowledge, who helps his/her 
students to “provide them with ICT skills or competencies” that make 
it possible for them to build a personalized knowledge. 
 



 



 

DIGITAL KNOWLEDGE 
In most educational centres books and the teacher are still the 
centres of knowledge. However, beyond school, information and 
knowledge are distributed in the nodules of a network known as 
the Internet. 

DIGITAL NATIVES 
In their day-to-day activities, “digital natives” normally use the 
new technologies. This type of behaviour seems to favour 
collaborative learning and the teacher-student interaction 
because barriers that had, until now, been limiting, such as the 
generation gap, are broken. 



 



 



 



 

 

 

 

 

 

 



 



 



 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Focused on authority and discipline, applies 
rules and punishments. Tends to not trust the 
capabilities of the students; therefore, 
participation is usually poor.

Empowers the participation of his/her 
students towards the analysis, interpretation, 
and solution of problems. Creates an 
environment of trust so that everyone’s 
opinion is valued. Cares that his/her learners 
mutually accept and respect each other, and 
empowers collaborative work.

Attempts to intervene as little as possible, 
lets his/her students do as they please, does 
not take any decisions or provide guidance, 
gives complete freedom so that the students 
autonomously guide their learning.

Kind and fun, promotes dialogue and 
discussion but he/she decides what the 
correct answers are. Maintains a central role 
in the classroom preventing the students from 
taking the initiative or assuming learning 
risks. 

This teacher’s reactions are based more on personal feelings than the reality of the facts; his/her emotional state prevails over the reflexive 
attitude. Not constant in terms of facts, does not always fulfil his/her commitments, and frequently improvises. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 



 



 



 

 

 

 



 



 ALL FOR ONE AND ONE FOR ALL 
Positive interdependence, or “all for one 
and one for all”: respect for the learning 
objectives, the resources, the personal 
roles, and the rewards when successful. 
For example, all the members of a group 
feel positive when the group passes a 
test. There is also group assessment, 
self-assessment, and peer assessment. 

INDIVIDUAL COMMITMENT, COMMON OBJECTIVES 
Individual commitment and 
responsibility for achieving the common 
objectives: the number of members is 
limited, roles are assigned, and presenters 
and reviewers are chosen, the group work 
and the individual performance are 
observed, and individual tests are 
promoted. 

CONSTANT ASSESSMENT FOR IMPROVEMENT 
Positive interaction: constant assessment in order 
to improve efficiency. 
Observations are made with templates and 
assessment rubrics, positive feedback is 
emphasized, the things the group does well and 
poorly are written down. Enough time is left for 
assessment. 
 

 

TEAMWORK SKILLS 
Teamwork skills: knowing 
all the members, supporting 
each other and 
communicating effectively, 
discussing and solving 
conflicts constructively. 
 

 

FACE TO FACE INTERACTION 

Effective help is provided, 
improvements are proposed and 
discussed, everyone is motivated 
and cheered onwards, proactivity is 
shown with certain levels of 
anxiety. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 



 



 



 



 



1. PROBLEM 

Starting with a problem established by 
the teacher, the group launches a 
series of investigation questions that 
are classified into subjects that will be 
chosen by the students according to 
their personal preferences. 

4. COMPOSITION 

The next step is to 
put together 
presentations based 
on the main idea of 
the investigation. 

3. INFORMATION 

After locating and filtering the 
information, the data is collected and 
organized, the group members are 
informed, their discoveries are 
discussed and analysed, they 
determine whether or not they need 
more information and, lastly, they 
interpret and integrate their 
discoveries. 

2. QUESTIONS 

After choosing a subject, the students 
formulate the questions that need to be 
answered, the materials and resources 
they need, and each of their functions. 

5. PRESENTATIONS 

The groups make their 
presentations while the rest 
of their classmates pay 
attention with assessment 
sheets prepared by the 
group in question. 

6. ASSESSMENT 

Finally, both the teacher and 
the students assess their 
projects for both aspects: 
process and product, as well 
as the functioning of the 
group. 

  



ACTOR – COMMUNITY MANAGER 

Pairs of actor-community manager make the script and build 
their character, communications strategy, etc. 

DIRECTION 

Direction for mounting issues related to 
wardrobe, stage design, etc. 

 

 

 

 



 



 



 



 



 



 



 



 



 

 

 

 

 

 

 

 

 

 



 



 



  



EVALUATIVE STRATEGY 
This strategy makes it possible for all the groups to learn not just to collaborate on the team’s work, but to 
also learn the contents of the other subjects. 

 

 

 

 

 



 



 



 



 



 


